CTEVH Journal - Fall 1996

  Deadlines for submission of articles for 1996/97: November 1, 1996 for Winter, 1996; February

1, 1997 for Spring, 1997.

From The Editor's Desk

  One of the missions of the CTEVH Journal is to disseminate information to our membership

regarding best practices and new innovations in the fields of transcription for and the education of

students with visual impairments.  This issue is chock-full of such information!  Look for articles

on new products, use of equipment, instructional methods, and code changes.

  As we begin a new school year, it's reassuring to know that we all have good information to

share.  Look for new specialist articles and guest contributors in this issue, and keep those cards

and letters coming!

  Speaking of letter writing... Congress has maintained the appropriations to the Act to Promote

the Education of the Blind (funding for the American Printing House for the Blind) and also has

passed legislation regarding blanket permissions for braille transcription.  Often our legislative

representatives hear from us only when we are concerned about pending cuts.  We should also

send our appreciation for positive legislative actions.  See the articles from Tuck Tinsley at APH

and James Gashel from NFB for more information.

--Sue Reilly, Editor

INSIDE STORY

A MESSAGE FROM THE PRESIDENT

  My hope is that things have begun to calm down for all of you after that initial rush by

transcribers and teachers to get materials to students for the fall school term.  When school opens

each year, I am reminded of one of my fellow teachers who returned to begin a new school year

only to find that the order she had submitted in the spring for braille high school texts had been

held in the central office because the price per book seemed excessive.  Over the summer, no one

had thought to check with someone in "the know" to find out if holding an order would affect

visually impaired students.  Hopefully, nothing like this has ever again happened to anyone in the

field.

  This does point out a need for educators to let their administrators and business offices know

what the "true costs" of textbooks would be if it were not for our loyal and dedicated volunteer

transcribers who charge nothing for their time brailling, duplicating, and binding.  So many charge

only for the cost of materials used, or simply ask for replacement paper in exchange for a

textbook.

  Planning for Conference '97, under the leadership of Ann Kelt and Mike Cole and their

committees, is well underway; so, be sure to reserve April 16-19, 1997, to be at the Cathedral

Hills Hotel for CTEVH's 38th Annual Conference.  This promises to again be a wonderful

opportunity to expand skills, meet old friends, and enjoy San Francisco.

  I would like to thank all of you who volunteered to serve on the BY-LAWS REVISION

COMMITTEE.  Due to the logistics and expense of conference calls and travel for meetings, not

all who volunteered were asked to serve; however, the names of those not selected have been

kept for future CTEVH assignments.

  This is an exciting time for CTEVH.  The members working on the By-Laws revision have a

view toward making us more efficient, more participatory, and better able to cope with the

challenges of the twenty-first century.  What remains immutable is stated in the By-Laws, Article

II:

  The purpose for which this organization is formed shall be to establish and delineate common

transcribing procedures required to produce educational materials for use by the visually

handicapped and to coordinate the activities of volunteer and career transcribers who produce

these materials with the educators, and to promote acceptable educational practices and

technology which enhance the total educational program for the visually handicapped

  I want to ask that each member carefully follow the actions of this By-Laws committee as they

report in THE JOURNAL.  Discuss with your associates the suggested changes in order that you

will come to Conference '97 well versed on the proposed changes, additions, and/or revisions.

  A welcome aboard to Steve Goodman, newly appointed to the CTEVH Board of Directors. 

Steve is Director of Pupil Personnel Services at the California School for the Blind, and

Supervisor of the Assessment Center and Designated Instructional Services.  He is also the

co-chair of the National Agenda effort in California.   He has been appointed to complete the term

of office of Jean Olmstead, who has resigned.  With his knowledge and skills, Steve will be a

splendid addition to  your hard working CTEVH Board of Directors.

--Bob Gowan, CTEVH President

CTEVH Conference XXXVIII

Representing All People & All Ages

The Golden Gates are Open

  Join us for Conference XXXVIII in beautiful San Francisco.  Cathedral Hills Hotel is the place,

right in the heart of The City.  We will take over the whole place.  Room rates will be $89, plus

taxes and competitive parking.  The hotel is accessible to all major transportation systems.  San

Francisco Airport is closer than Oakland International.

  The Conference committee is working hard already to make this a most memorable

coming together.  Get your workshop ideas to:  Educators - Frances Dibble, 2806 Bellaire,

Oakland, CA 94601;   Transcribers - Peggy Schuetz, 200 Pacheco, Novato CA 94947.

  We need each other.  Our conference is the most inclusive gathering in our state.  Come one,

come all!

In Memory of Betty Loring Brudno

First CTEVH President

[Reprinted from the San Mateo County Times]

  Betty Brudno, widow of the late Harold Brudno, a long time resident of San Mateo, is at rest in

Sunnyvale at the age of 85.  She is the beloved mother of her two sons, Alan Brudno of Sunny-

vale, and Roger Brudno, of Chico.  She is also survived by her grandchildren Jennifer, Jeffrey and

Niko.

  Mrs. Brudno was the founder and president of Volunteer Transcribing Services in San Mateo. 

She innovated the use of microfilm in the production of large print textbooks for use by visually

impaired elementary and high school students.  In 1978, she was recognized for her outstanding

contributions in the field of the visually impaired and for her distinguished contributions to

California Transcribers and Educators of the Visually Handicapped.

  A devoted friend to the blind community, she served in the Peninsula Braille Transcribers Guild,

taught braille for sighted transcribers at the College of San Mateo, and co-founded the Volunteers

of Vacaville Blind Project at the Vacaville Correctional Facility.  She received the National Braille

Association Diamond Pin Award in 1966.  She is registered in "Who's Who in California" for her

many accomplishments.

  During the years 1932-1947, Mrs. Brudno was co-director of Harbor Day Camp in Chicago, Illi-

nois, one of the first day camps in the United States.  Along with her partner, Sally Kaufman, she

helped pioneer the concept of the all-day summer camp.

  Mrs. Brudno was also active in civic affairs.  She participated in the League of Women Voters,

Common Cause of California, and Friends of the San Mateo Public Library.

  Betty's warmth, love, and enthusiasm will be missed.  Private services will be held.

  [In addition to being the first President of CTEVH (1957-1959), Betty was also the first Editor

of the CTEVH Journal (1959-1963).  She received a Certificate of Appreciation in 1978, and

Special Recognition in 1987.]

GENERALLY SPEAKING

POKADOT For IBM-Compatible Computers

END-OF-FILE MARK BEFORE END OF TEXT

  Some people have reported that an end-of-file mark appears unexpectedly before the end of the

text that they have just brailled after they save the file to disk and then play it back into Pokadot. 

In their next session they will delete this mark, which is in the middle of their text, but then it

reappears the next time they save and play the file back.  Sometimes the braillist tries again to add

text after that point only to find the end-of-file mark in the middle of the text the next time she

plays it back.  Naturally this is frustrating.  This article explains why this happens and tells how to

avoid the problem.

  This problem occurs only with very long files - those with more than 63,000 bytes as indicated

by the directory.  It is due to the fact that Pokadot will save a file that is longer than 63,000 bytes,

but when such a long file is played back into Pokadot an end-of-file mark is automatically inserted

at about 64,100 bytes, even though the braillist did not put one there.  This automatically inserted

end-of-file mark identifies the maximum file size that can be processed by Pokadot without the

risk of computer generated errors.

  Once the above is understood, the remedy is obvious.  Do not intentionally create files longer

than 63,000 bytes.  Pokadot allows an extra 1100 bytes to provide room for minor insertions in

editing.  If you unintentionally create such a long file, the presence of the mid-text end-of-file

mark the next time you playback the file will remind you that your file was too long.  Then you

should place your own end-of-file mark at the end of a page that is a suitable terminal point for

that file, and at an earlier page than the computer generated end-of-file mark.  When you save the

file to disk, it will be automatically terminated at that earlier point and the later superfluous text

will be deleted.

  The above feature can be used to intentionally truncate a very long file that has been generated

by Duxbury or some other braille program.  All you have to do is play the file back into Pokadot

and then save it to a new file name.  After playing back the truncated file you can place an

end-of-file mark at the exact point you want the shortened file to end and save it again.

  SOURCE - Pokadot 6.02 is available from the National Braille Association, 3 Townline Circle,

Rochester, NY 14623-2613 for $5.  Specify disk size needed.

  --Len Dozier, 4400 NW 151st Street, Vancouver, WA 98685;  Tel. (360) 574-6167 (Note new

area code);  Internet:  lend@pacifier.com.

National Braille Association, Inc.

CALL FOR PAPERS

  Do you have something to say about a topic related to the preparation and use of reading

materials for the print-handicapped reader that you would like to share?  National Braille

Association is issuing a call for papers to be presented at its National Conference in Austin,

Texas, April 24-26, 1997.  Approximately one hour will be set aside for presentations.

  Guidelines:

     1.  Abstracts are to be no more than one page.

     2.  The deadline for abstracts is September 15, 1996.

     3.  Abstract must be submitted along with the form below to National Braille Association,

          Inc., 3 Townline Circle, Rochester, New York 14623-2513.

     4.  Abstracts will be reviewed by the appropriate NBA personnel and submitters will be

          notified of acceptance by November 1, 1996.

     5.  Bearing in mind that the audience at NBA meetings is made up of braille and tape

          transcribers, braille production specialists, tactile illustrators and teachers of the

          visually impaired as their work relates to braille transcription and its use, material

          presented must be within BANA codes following BANA guidelines and NBA's

          mission statement.

     6.       No expenses or honorarium will be paid by NBA to presenters.

_   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _   _

Name _______________________________________________________________________

Address______________________________________________________________________

City, State, ZIP________________________________________________________________

Phone/FAX Numbers____________________________________________________________

Professional/Volunteer Affiliation__________________________________________________

(Title)

NBA Member ____ Yes   ____ No

Title of paper__________________________________________________________________

Skills area_____________________________________________________________________

^   ^   ^   ^

  The mission of the National Braille Association, Inc. is to assist transcribers and narrators in the

development and improvement of skills and techniques required for the production of reading

materials for individuals who are print-handicapped.

  CONTACT: Angela P. Coffaro, Executive Director

Joint Action Committee

Ongoing Information

  Family Visions - Held the last Thursday of each month, this is a support group for families with a

visually impaired member.  Group meets at the Blind Children's Learning Center.  Contact Karin

Crilly, (714) 573-8882 for further information.

  AER listserv, an interactive bulletin board, serves as a method for subscribers to send a message

which will reach every other subscriber.  To sign on to the listserv, send an email message to the

following address: maiser@fs1.sched.pitt.edu and in the subject line, type, aernet.  To subscribe,

type the following message: subscribe aernet.

  JAC Calendar

  September

     28 - LIDAC meeting in the Palo Alto area.  For further details, contact Janet Fox, (415)

          494-1102 (W) or (415) 233-0814 (H).

  November

     1 - 3 - CAOMS Statewide Conference at the Travel Lodge on Harbor Island, San Diego. 

          Theme will be "Diversity."

     30 - SCAOMS newsletter deadline for December 15 publication.  Send submissions to

          Tasha Dean, 6048 Lewis Avenue, Long Beach, CA 90805; (310) 423-1191.

  Products

  Ifflin Group of Asheville, North Carolina has produced a specialized line of greeting cards

designed primarily for the visually impaired, called hAndrew.  Cards have a raised outline of the

cover drawing and the inside verse is printed as well in braille.  Cards are designed by Michael

Cabe, a young artist blinded by Juvenile Diabetes.  For further information, contact the Ifflin

Group (704) 684-6176.

  Notices

  Blockbuster Video Stores has implemented a pilot program to include described videos among

its rentals.  They are currently offering 16 titles at selected Blockbuster outlets throughout the

country.  Inquiries at your local store will reinforce that this is a worthwhile venture.

  CSU Fullerton has been awarded a federal grant to establish a regional Braille Transcription

Center, serving eleven CSU campuses from San Luis Obispo to San Diego.  The center will

convert syllabi, handouts, examination materials etc. from print to braille for visually impaired

students in the CSU system.  CSU instructors transmit materials to be brailled via e-mail, fax,

or U.S. Mail.  For further information contact Jeff  Senge or Dr. Jamie Dote-Kwan at (714)

773-5397.

  California Department of Education hosted a monitoring team from the U.S. Department of

Education, Office of Special Education Programs, for the 1994-1995 school year.  This report can

be used by agencies to review the policies and procedures related to items cited in the report, and

to evaluate their own implementation of their policies and procedures.  Copies of the 1995

Federal Monitoring Report may be requested by contacting the Special Education Division at

(916) 327-3665. 

  The Lighthouse National Center for Vision and Aging publishes "Sharing Solutions," a

newsletter for Support Groups, twice a year in large print and on audiocassette.  To access this

free service call 1-800-334-5497.

  National Braille Press Children's Book Club offers print-braille books for the same price as print

editions.  Membership in the club is free.  Call  (800) 548-7323 for information.

  On February 1, 1996, the House and Senate overwhelmingly passed The Telecommunications

Act, which was signed into law by the President on February 8. These amendments will require

that new telecommunications equipment and services be designed and implemented so that people

with disabilities will be able to access them.  For more information contact Alan Dinsmore, AFB

Washington, D.C. (202) 457-1487; e-mail adinsmore@afb.org.

Center on Disabilities

California State University  Northridge

Calendar Item

  CSUN's Twelfth Annual International Conference, "Technology and Persons with Disabilities,"

March 18-22, 1997, Los Angeles Airport Marriott and Los Angeles Airport Hilton Hotels.  Ray

Bradbury, Science-Fiction legend, will deliver the keynote address on March 19.

  For additional information, please contact: California State University, Northridge, Dr. Harry J.

Murphy, CENTER ON DISABILITIES, 18111 Nordhoff St., Northridge, CA 91330-8340, 

(818) 885-2578 V/TDD/Message;  (818) 885-4929 FAX;  Email: LTM@CSUN.EDU.

APH Updates

1996 Federal Budget Finally Passes

  On April 25 the federal budget for 1996 was approved.  Of the four special institutions which

receive direct congressional appropriations, APH was the only program to have funding

maintained at the 1995 level.  Galluadet University, National Technical Institute for the Deaf, and

Howard University received cuts of 3.0%, 2.3%, and 10.9% respectively. Great news - especially

considering original recommended House reductions were 8%-10% for them and 40% for APH.

  It's important that we express appreciation to the representatives, senators, and their staff

members, who have not only voiced their commitment to the education of the blind, but backed it

up by maintaining level funding for the Act to Promote the Education of the Blind.  And a huge,

well deserved "THANK YOU" to all of you who have taken the time and made the effort to make

the phone calls, write the letters, and sometimes travel to members' offices for face-to-face visits!

House Maintains FY 1997 Budget at FY 1996 Level

  The President's budget for 1997 recommended $6,495,000 to fund the "Act to

Promote the Education of the Blind."  The House passed its FY 1997 Appropriations

Bill.  Mark up in the Senate is expected in September when Congress

reconvenes after Labor Day.

Annual Meeting - October 1996

  Mark your calendars!!! The 128th Annual Meeting of Ex Officio Trustees will

be held Friday through Monday, October 11-14, at The Brown in Louisville.

  APH will initiate the "Creative Use of Braille Award" at this year's Annual Meeting. Please

nominate anyone (person, organization, or company) you wish by calling, sending a note, or

e-mailing (ttinsley@aph.org).

  APH will host a Training and Information Symposium in conjunction with the 1996 Annual

Meeting.  The symposium, coordinated by Monica Avers and Christine Anderson, will be held at

APH on Friday, October 25, 1996, between 8:30 a.m. and 3:30 p.m. Forty-five minute concurrent

sessions will be held throughout the day.  Topics include professional training, CARL ET AL

update, and hands-on workshops. We hope you and key members of your staff will join us for this

busy, informative day.

New APH Products Catalog Available in Three Media

  There's a fresh, bold look to the new APH 1996-97 products catalog.  Revisions

begin with its name and the bright cover, designed to coordinate with the new book catalog, and

extend throughout its 150 pages.  If you have not received a copy, contact APH.

  Accessible versions will be available on cassette tape as well as on computer

disk.  These editions will be available in mid-August.

  Copies of this new catalog are being shipped to the entire mailing list.

For additional copies of any APH catalogs or product information materials,

contact Scott Blome (SBlome@aph.org) or Jan Carroll (JLCarroll@aph.org).

Major Breakthrough with Copyright Headaches

  The Senate unanimously passed an important amendment to the Copyright Act on July 30.  This

amendment will allow nonprofit organizations like APH to reproduce and distribute braille,

recorded, and digital texts for use by the blind without going through time-consuming

negotiations with each publisher.

  Sponsored by Senator John Chafee (R-RI), this legislation means the cumbersome procedures

and delays in securing copyright clearance will soon be a thing of the past.  This amendment is

based on the agreement recently reached by the National Federation of the Blind and the

Association of American Publishers.  The President is expected to sign it into law during the

week of August 5.

  While this legislation will probably cause no more than a yawn from the media, it will definitely

make life easier for many of us.  Our plan is to now approach publishers individually with blanket

permissions for large type.

Upgrade to CARL ET AL Database

  Another major CARL ET AL upgrade is in process, and it's going to be better yet! We are

currently investigating new software that will allow improved speech access, will allow Internet

access, and will provide a more "seamless" interface to the APH manufacturing software.  The

new software will also improve a number of the "behind the scenes" capabilities, such as allowing

catalogers to work in a Windows environment.  Comprehensive editing and global search and

replace functions will also be added on the APH staff side to increase record input efficiency.

  This upgrade will move APH into the future by taking CARL ET AL off the mainframe and

putting it in a mini-computer/PC environment.  It will be a tremendous cost savings for APH and

give CARL ET AL subscribers, as well as APH staff, a more responsive system.

APH on the Internet

  Earlier this spring, APH made its initial venture onto the Internet with a home page. 

Simultaneously, we formed an in-house task-force charged with dreaming and designing a

comprehensive APH Web Page and, eventually, a Web Site.  While our web presence will

represent all phases and areas of APH services, resources, and products, the responsibility for

making this valuable tool come to life was assigned to the Department of Educational and

Advisory Services. The actual coordination of the project will be done by Christine Anderson,

Resource Services Manager.

  At the present time, the task force has prioritized the information to be included and has begun

compiling it. Christine, along with Andrea Rudd, CARL ET AL Database Maintenance

Librarian/Cataloger, are building the pages.  This project is being coordinated with the CARL ET

AL upgrade, to allow CARL ET AL and the APH catalogs to be Internet accessible.  Watch us

grow at "http://www.aph.org"!

  --Tuck Tinsley III, President, American Printing House for the Blind

Changes in Copyright Laws

  On July 29, 1996, Senator John Chafee (Republican from Rhode Island) presented an

amendment on the Senate floor to make permanent changes in the Copyright Act.  In statements

made to support the amendment, Senator Chafee said that the legislation was based on an

agreement reached by the National Federation of the Blind (NFB) and the Association of

American Publishers (AAP).  The agreement had received broad support in Congress and from all

agencies and organizations affected.

  The copyright amendments passed the Senate by unanimous consent on July 30 as part of a bill

to appropriate funds for operating the Congress and other agencies of the Legislative Branch,

including the Library of Congress.  The bill was then referred to a conference committee so that

provisions which the Senate had added or altered could be considered by members of the House. 

Although the copyright amendments had not been included in the House version, the conferees

from the House readily accepted them.

  When the legislation is signed by President Clinton, which is expected, the changes in the

copyright law resulting from the Chafee amendment will go into effect immediately.  This will

mean the following:

  (1)  The permission of publishers or copyright owners is now not required if an authorized entity

reproduces or distributes nondramatic literary work in a specialized format for the exclusive use

of blind persons or others with physical disabilities.

  (2)  An "authorized entry" refers to a nonprofit organization or governmental agency whose

primary mission is to provide specialized services relating to training, education, or adaptive

reading or information access needs of blind or other persons with disabilities.

  (3)  "Specialized formats" include Braille, audio, or digital text exclusively for use by blind or

other persons with disabilities.

  (4)  "Blind or other persons with disabilities" means individuals who are eligible for or can

qualify to receive specialized library services under existing definitions used by the National

Library Service for the Blind or Physically Handicapped of the Library of Congress and its

network of cooperating libraries.  Permission is no longer required from the copyright holder if

reading matter is reproduced or distributed in a specialized format.  The notice must identify the

copyright owner and the date of the original publication.

  (5)  Every work which is reproduced in a specialized format must include a notice that further

reproduction without permission of the copyright holder is prohibited unless the reproduction is in

a specialized format.  The notice must identify the copyright owner and the date of the original

publication.

  (6)  Two types of materials --standardized tests and certain portions of computer

programs--cannot be, reproduced without permission.  The exact language of this exception says:

"The provisions of this section shall not apply to standardized, secure, or norm-referenced tests

and related testing material, or to computer programs, except the portions thereof that are in

conventional human language (including descriptions of pictorial works) and displayed to users in

the ordinary course of using the computer programs.

  The important, bottom-line result of new legislation is that the copyright permission process is

now a thing of the past.  The procedures and delays involved in securing copyright clearance are

now a thing of the past.  In the short run, this should mean much faster service for readers.

  According to Mr. Frank Kurt Cylke, Director of the National Library Service for the Blind and

Physically Handicapped of the Library of Congress, the changes in the copyright law made by the

Chafee amendment represent the most significant development in making reading matter available

to the blind since Congress established the National Library Service program in the Library of

Congress in 1931.  In a letter sent to Senator Chafee on August 1, Mr. Cylke said: "I know I join

Kenneth Jernigan, President Emeritus of the National Federation of the Blind, and all others in the

community in extending heartfelt appreciation." As word of the Chafee amendment has begun to

circulate, Mr. Cylke's sentiments have been echoed by blind individuals and officials of agencies

that serve them.

  Reprinted with permission of the National Federation of the Blind

CAOMS to celebrate 30th Birthday in San Diego

  The California Association of Orientation & Mobility Specialists will be convening in San Diego

from Friday, November 1 to Sunday, November 3, 1996.  The conference will be held at the Forte

Travelodge on Harbor Island.  The conference rate of $35 includes registration, a Friday wine and

cheese party, and lunch on Saturday.  A variety of exciting workshops will be presented.

  For registration information, please contact Christina Winn at 619-273-6981 or write to Project

NEEDS, 1775 Chatsworth Blvd. #263, San Diego, CA 92107.

National Braille Association Meetings

  The Spring 1997 meeting of the National Braille Association will be held in Austin, Texas from

April 24-26, 1997.

  The fall regional meeting of NBA will be held in Eugene, Oregon on November 7 & 8, 1997 at

the Valley River Inn.  Many of the workshops that are presented in the spring in Texas will be

repeated there.

INTERNATIONAL FILE

CORRECTIONI 1!

  It is said that mistakes are a good learning device.

  I hope all who read the wrong answer in the last issue will read this correction and learn.

  Two native French speakers assured me that "C'est la vie" was four words.  None of my foreign

language material addressed the problem or gave any example I could use.

  Instead of going to so much trouble, I should have looked first in our new code where the

answer is plainly given in Rule II Sec. 10a.

  The italic sign is placed before an abbreviation, word, apostrophized word,  hyphenated

compound word, or number, to indicate that it is italicized.  The italic sign is not repeated after

the hyphen or apostrophe.

  Now you can all learn by my mistakes as well as your own.

  --Lavon Johnson, Foreign Language Consultant

Pen-Pals (in English or Spanish Braille)

  The young woman in Bulgaria who is learning Spanish with the aid of no-longer-used but still

useful textbooks sent her by Rod Brawley of the CSMT Clearinghouse, writes that she would

very much enjoy correspondence with Americans of any age.  She recently completed her

university studies majoring in English Philology, but has many other interests.

  Miss Rositza Tanneva; Trakia, 155, B, 18;  4023 Plovdiv;  Bulgaria

LET'S SHARE RESOUCES

TACTILE GRAPHICS AND APH

  Graphics are an increasingly important part of the resources needed by teachers of the visually

impaired and their students. The American Printing House for the Blind (APH) is responding to

this need with a focus on new materials and products, and research into the subject areas in which

the need for graphics is greatest.

  As the membership of CTEVH is well aware, the production of suitable and meaningful tactile

graphics to accompany a braille book often can be a problem, especially where the content

material is science, mathematics or technology based. 

  Over the last 2 years the Department of Educational and Technical Research of APH has

developed an exciting and innovative process for the production of tactile graphics using "puff

ink" in a standard screen printing procedure. Graphics using this process are currently being made

for the Nomad tactile graphics system, as well as for regular stand alone graphics. In addition,

APH also has a comprehensive program of traditional tactile graphics.

  However, APH will never be in a position to supply all tactile graphics needs for everyone, as

the need is so varied as well as large. There will always remain the need for the individual

transcriber or teacher to produce his/her own graphics. And for this reason APH has introduced a

range of new products which are intended to make the job of designing and creating tactile

graphics easier.  These include:

  The Tactile Graphics Starter Kit. This is intended for those people just starting out in the world

of tactile graphics and where only a limited number of graphics may be needed. The Tactile

Graphics Starter Kit contains craft ink, tactually discriminable fabrics and patterns, point symbols

which can be cut out and glued to a graphic, an alphabetical Index of braille signs, and a slate and

stylus for making braille labels. A Guidebook is also included and contains information on general

rules; use of color, lines, point symbols and areal patterns; samples of good and bad graphics, a

bibliography and more. 

  Picture Braille. This is a simple-to-use system for producing tactile graphics using IBM

computers and braille embossers. It consists of software which enables you to create and edit

images on the screen, and a hand held scanner, which can "capture" an image directly from a

book. Once the image is on the screen it can be edited and cleaned up, braille labels added, and

then converted into a regular braille file. This file can then be sent directly to an embosser or

stored for later use. Most commercially available braille embossers are suitable. It comes with a

library of standard shapes, and also gives you the ability to draw "free hand". 

  In addition to these new products, there is our ever popular Tactile Graphics Kit which provides

the tools and instructions for preparing aluminum masters for thermoforming. All the symbols

produced by these tools have been tested to assure their tactual legibility.

  Members of CTEVH are working with students as well as school districts and other

organizations. As such, each and every one of you is in an ideal situation to provide feedback and

information on where the needs for tactile graphics are greatest.

  We are looking for a particular kind of information. We cannot respond if it is too specific; the

need for a particular book or article for example. Neither can we respond if the information is too

general. We know there is a need for science diagrams, however we need to be able to determine

priorities within a broad subject area such as science.

  If you have a positive contribution to make, please send it to us in writing, marked to the

attention of: Mr Fred Otto, Department of Educational and Technical Research, The American

Printing House for the Blind, P.O. Box 6085, Louisville KY 40206-0085.

American Council of the Blind

  Applications for the 1997 ACB scholarships will be available in the late fall of 1996.  For more

information, contact the national office at 800-424-8666 between 3:00 and 5:30 PM Eastern time

weekdays.

  The American Council of the Blind is a national membership organization.  Its members are

blind, visually impaired, and fully-sighted individuals who are concerned about the dignity and

well-being of blind people throughout the nation.

  Formed  in 1961, the Council is the largest organization of blind people in the United States,

with more than 70 state and special interest affiliates and a nationwide network of chapters and

members.

BRAILLE AUTHORITY OF AMERICA (BANA)

New Publication

  The Braille Code For Columned Materials And Tables has been published and is ready for

distribution.  Certified braille transcribers and proofreaders may write for a copy to: National

Library Service; Braille Development Section; 1291 Taylor Street NW; Washington, DC 20542. 

Teachers and anyone else wishing a copy may write to:   American Printing House for the Blind,

1839 Frankfort Ave.,  Louisville, KY 40206, (800) 223-1839.

  The catalog number for the print copy at APH is 7-04771-00 and the cost is $3.20.  The catalog

number for the braille copy is 5-04771-00 and the cost is $28.17.

Comments on Mountbatten Brailler.

  I'm a volunteer with the Oakmont Visual Aids Workshop in Oakmont (Santa Rosa,

Ca.).

  I wear a number of proverbial hats, but your summer 1996 issue on page 21 refers to an

applicable one.

  I'm a computer hacker having started in 1981.  At the Sacramento meeting a few years back, I

was satisfying my engineering curiosity by examining equipment booth contents.  I was impressed

by the potential of the quantum Mountbatten, electronic, computer-brailler.  The more I analyzed

and discovered, the more I felt that it would help enable our organization to produce more and

better, conceptual and tactile aids for sight and mental impaired school children.  We ship free of

charge approximately 5,000 items each year.  About 125 women and men are involved.

  We have several braillists, but as retirees well know, age takes its toll of dexterity and

perseverance.  Humans also do make errors occasionally.

  We could not afford the $3,500 involved to purchase a Mountbatten, so I appealed through

several talks and appeals to the North Bay Lions Club, in the hope that they might be able to help

us.

  Did they!!!!  They gave us our first Mountbatten for Christmas in 1994 and then

gave us a second unit in 1995.  What a great bunch of people.

  I have taught two of our enthusiastic ladies to use an older computer to operate one of the

braillers.  I use my personal 486 and pentium computers to control the second machine.

  Enough of history and background and onward to your request for comments

and operational experience.

  The capabilities of translation from English to all braille grades ( 0, 1 and 2 ) are superb.  The

three of us using the Mountbattens do not know braille.  I have picked up some by osmosis, but

there really is no necessity of knowing any but the most rudimentary details.  Normally only grade

1 and 2 are needed, but perseverance also yields Nemeth.

  The machines are built rock solid with a built-in carrying handle and a protective cover for the

"printing" head and carriage.

  It is simple to braille directly, since the keys are in the same positions and orientation as a manual

Perkins.

  It is simple to braille directly with input from a standard, QWERTY keyboard only.

  I have programmed both computers with the simple DOS editor and a macro program.  Thus the

ladies do not even have to know anything about a computer except to turn it on and depress a

few, easily remembered computer keyboard keys to gain excellent results.

  We braille cardstock, which serves as the pages in about 40 different books with up to 8 pages

per book.  The Mountbatten has the capability of being programmed to make up to four (4) hits at

each cell to compensate for paper thickness.  This can be done by direct programming on the

Mountbatten or far easier, by feeding in to the unit simple key strokes from a separate keyboard. 

Unfortunately excessive use of the multiple hits increases printer head wear.

  The unit can be furnished with a separate junction-shunt box with appropriate, electronic

connectors to connect the parallel port from a PC computer and the separate keyboard.  I use an

electronic switch to enable me to easily switch from my normal, parallel printer to the

Mountbatten without having to switch cables.

  I can not offer any operational experience on note taking with subsequent printing or blind

personnel operation.  However, in my opinion it should be easily operated and efficient.

  Humanware had some early problems of competent support.  Not unwilling, but limited

personnel and experience and knowledge.  They failed to initially send instruction books.  I

believe from later experience, that they have solved their problems and have been very helpful,

when it was needed.

  The machine has its idiosyncrasies, which are reasonably conquered.  For example, if you switch

from one set of programming instructions to a second set, the Mountbatten may not switch and

will impose the old programming on the subsequent brailling.  It is solved easily by turning off the

unit and waiting for a specific sound to take place.  The aussies call it " going to sleep ", then

turning on the machine loads the changed instructions satisfactorily.  Since it doesn't always

happen, it's safer to do it every switch.  This may not be a problem to persons other than

ourselves, since we are doing production runs and are, of necessity, changing programming often

for each page.

  Probably because we are doing much greater volumes of brailling than a normal user, we have

experienced platten and guide roller wear.  These were repaired under warranty, when applicable. 

When out of warranty, the work was done satisfactorily with reasonable speed by Humanware. 

Humanware personnel are good people with whom to deal.

  The Mountbatten measures the width of the paper to be brailled, after the paper is inserted, thus

permitting different widths.  If paper is not installed, the printer will not function.  The non-paper

sensor can be defeated, if for example post cards are being brailled.

  I would suggest some type of light weight and sturdy carrying case for added

physical protection, if the Mountbatten is to be transported frequently.

  I have not had a need for translating from braille to an external, English printer, but I have seen

it done, and it works.  If the Mountbatten was being used as a brailler, the English hardcopy

would be an excellent proofreader, thus eliminating second person requirement on vital work.

  I have had no need for the graphics mode, so cannot comment.

  Since not as much force is needed to braille directly, it probably produces less strain, but

unsatisfactory ergometric position and repetition are usually the chief sources of carpal tunnel

syndrome.  I really doubt that the Mountbatten keyboard design is either a potential panacea or

solution, as they suggest.

  Nobody has ever accused me of not being verbose, but I did want to express my

enthusiasm and happiness with the machines.

  --Bob Mann, Oakmont Visual Aids Workshop

NEWS OF GROUPS

  Pomona Valley Transcribers Group recently welcomed a new member, Lila Chick, who

completed the braille transcribing class.  Congratulations to Peg Bolinger, who received a

CTEVH Service Recognition Pin.

  Dorothy Del Vecchio of the Braille Transcribers Guild of San Diego reports: After 42 years of

service to the visually handicapped the Guild is closing its doors for the last time after our

October 2, 1996 meeting.  Isaac Hecht, 89 years old, our super tape recording person, has moved

to Houston; Frieda Spalding, our super braillist, Betty Marx and all the other braillists are all in

need of a rest after many years of doing all phases of braille productivity.  I'm sure all of you are

aware that dedicated volunteers are hard to come by.  Our last meeting in October will be a sad

one but we can leave knowing that all of us did the best we could for as long as we could.

  Ventura County Braille Transcribers Association has a new treasurer, Saima Needham.  They

have purchased an HP scanner and hope to have in-sessions by late August.  They have also

purchased a Juliet Embosser and are very happy with the speed and quality of the dots.

  Recording for the Blind & Dyslexic, Los Angeles Unit, has a new chairperson: Irene Nevil, P.O.

Box 49241, Los Angeles, CA 90049; (310) 476-6928.

  Braille Transcribers of Humboldt are looking for suggestions from other groups on how to

attract, and KEEP, new students.  Please send your ideas to them at P.O. Box 6363, Eureka, CA

95501.

  Recording for the Blind & Dyslexic, Pomona Valley Unit, has a new address: 1844C West

Eleventh Street, Upland, CA 91786.  Their new chairperson is Georgeann Higgins.

  Beach Cities Braille Guild congratulates Dixie Heins on receiving her Library of Congress

Certification in Literary Braille.

  Congratulations go to the following San Fernando Valley Braille Transcribers members:

Blossom Kerman received a 30-year award from NBA; Lillian Gardner received a 30-year pin

from the Braille Institute; and Leah Morris received a 35-year pin from the Braille Institute.

  There was an error in the entry for Mt Diablo Transcribers in the last issue of the Journal.  Mrs.

Augusta Hutchinson received her Library of Congress certification in Literary Braille.  Her name

was misspelled, and we apologize for the error.  They report that they have worked very hard

through the summer, and 8 new braillists have completed and submitted their Library of Congress

manuscripts.  Names of those who receive their certification will be reported in the next issue.

Their coordinator is Mrs. Betty Osborne.

Braille Classes Available

  San Fernando Valley Braille Transcribers: Classes in Literary Braille, instructor Blossom

Kerman; held at Adat Ari El Sisterhood M.I.D. Program, Burbank & Laurel Canyon, North

Hollywood. The showcase meeting is at 10:00 a.m. on Wednesday, October 2, 1996.  The first

class will be at 10:00 a.m. on Wednesday, October 9, 1996.  For more information call Blossom 

at (818) 781-2679.

  Transcribers of Orange County: Classes in Literary Braille, instructor Diana Burkhardt; held on

Wednesday evenings at the Braille Institute, 527 N. Dale Ave., Anaheim, CA.  For more

information call Diana at (714) 821-5000.

  Mt. Diablo Transcribers: Year-round classes in Literary Braille, instructor Betty Osborne; held at

1700 Oak Park Blvd., Room B1, Pleasnat Hill, CA 94525.  For more information call Betty at

(510) 937-5173.

  Braille Transcription Project of Santa Clara County, Inc.: Classes in Literary Braille, instructor

Clara Sirex; classes begin September 5, 1996 and will be held at 101 North Bascom Ave., San

Jose, CA 95128.  For more information call Peggy Dodge, (408) 298-4468 (braille room) or

(408) 296-1188 (home).

Interesting Transcriptions

  Beach Cities Braille Guild has completed the following: Electric Bread - Cookbook for Electric

Bread Maker, by Susan Nightingale, copyright 1992, 2 volumes, $5.00

  Mt. Diablo Transcribers have many titles available at no cost.  Please call Betty Osborne at (510)

937-5173.

  San Fernando Valley Braille Transcribers have completed the following: Growing up in

Hollywood, by Robert Parrish, Little, Brown & Company (Canada) Limited, copyright 1976, 4

volumes; The Well - David's Story, by Mildred D. Taylor, Dial Books for Young Readers,

copyright 1995, 2 volumes;  The Pushcart War, by Jean Merrill, Bantam Doubleday Dell

Publishing Group, Inc., copyright 1964, 2 volumes; This Boy's Life - A Memoir by Tobias Wolff,

Harper & Row, copyright 1989, 3 volumes; De Radiante Mar A Mar Estudios Sociales, by

Beverly J. Armento, Gary B. Nash, Christopher L. Salter & Karen K. Wixson, Houghton Mifflin

Co., copyright 1922, 5 volumes.  These materials are available through the Braille Institute Press,

741 N. Vermont Ave., Los Angeles, Ca 90029.

  Braille Transcription Project of Santa Clara County, Inc. have completed the following: Moving

with Math--Fractions, Geometry & Measurement, by Caryl Kelly Pierson, copyright 1993, 5

volumes; Ancient World 2000--Student Investigations, published by D. C. Heath & Company,

ISBN 1-56636-12-2, 7 volumes.  Both of these transcriptions are available for purchase.  Please

contact Peggy Dodge at (408) 298-4468.

  Braille Institute has the following transcriptions available: Homecoming, by Cynthia Voight,

copyright 1981, 6 volumes, $129.20; The Crystal Drop, by Monica Hughes, copyright 1992, 2

volumes, $53.00.  Available from the Braille Institute Press, 741 N. Vermont Ave., Los Angeles,

Ca 90029.

OUR SPECIALISTS SAY

COMPUTER CORNER

  As readers of the summer CTEVH Journal know, Ken and Diann Smith are taking a well-earned

rest from authorship of this column and have left it in the hands of Lynne Laird, Jacquie Walker,

and me, Martha Pamperin.  My turn came up first.  To begin, I would like to present a brief

sketch of a high school student I know.  The name I use is not his, but the portrait is of a real

person combining braille and computer skills to accomplish a school assignment.  After that I

will present some more technical information about computer (ASCII) braille.

  Jay's fingers move from braille page to Braille keyboard to Refreshable braille display as he gazes

inward with concentration.  He is solving a difficult problem assigned by his senior high school

physics teacher.  He brailles his answer on the keyboard of his small computer.  Next he checks

his work, moving the cursor over each step, reading the braille display.  He checks a number in

the braille textbook, and compares it with a number on the braille display.  Satisfied, he relaxes. 

Then he checks the paper in his portable printer and keys in the print command.  As the print head

moves back and forth, he gently checks to be sure that the paper is feeding properly.  When the

printing stops, he tears the paper off at the perforation and holds it close to his eyes to be sure

that there is black print on the white paper.  Then he puts the finished problem set into the

assignment basket.  With practiced movements, he disconnects the printer cable, places both

printer and computer into a case and zips it up.  His braille textbook barely fits into his back pack,

but he gets it in.  Case in hand and pack on back, he heads for his next class.

  A high school senior now, Jay lost his sight at the age of ten.  Recovering, beginning to learn

new ways of doing things, he started braille instruction.  Keyboarding training began soon after. 

That was the beginning.  Next year there will be new symbols in his calculus textbook to learn and

new ways of writing mathematical symbols to master.  He also wants to work more with books on

computer disk.

  As Jay's computer skills grow, are his needs for braille going to diminish?  If the trend set over

the past six years of his life continues into the future, the answer is that he will need different

kinds of material in braille, and he will need more braille overall.  At first, a school braille

transcriber and books from the state library and textbook warehouse met his need for braille.  Last

year he used these resources as well as the services of several math braillists and the National

Braille Association.  Because he is active in organizations outside school and has the tools and

desire to participate fully, he also needs braille materials related to these organizations.  As he

gains independence, he uses more braille to accomplish tasks of daily living.  Though he now

requests more math, tabular material, and diagrams in braille than he did before, he has not needed

less braille in any area of living.  I know I speak for him in saying a sincere thank you to all the

hard-working braillists who have and continue to support his learning.

About Braille Lite Computer Braille

  Braille Lite is the name of the small computer that Jay takes from class to class.  A product of

Blazie Engineering, it has a braille style keyboard (six writing keys and a spacebar), synthetic

speech and an eighteen-character REFRESHABLE braille display but no monitor.  When Jay

gives his Braille Lite commands and when he is writing mathematical statements for his sighted

teachers, he keys in computer (or ASCII) braille.  This type of computer braille is similar to, but

not the same as Computer Braille Code.  Computer braille is the native language of braille based

equipment like Braille 'N Speak, Braille Lite, and braille embossers.  The Computer Braille Code

(CBC) is an official braille code adopted by the Braille Authority of North America (BANA)

designed to make it possible for braille transcribers to braille computer commands and computer

programs clearly and unambiguously.

  Computer braille consists of a set of 63 characters which can be typed in at the standard

computer keyboard.  These correspond to the 63 characters of the braille code.  The 26 standard

computer keyboard alphabet letters correspond to the 26 braille letters.  The 10 standard

computer keyboard digits (1-0) correspond to the braille dropped numerals. 

  A few additional characters can be generated by the Braille Lite.  The "upper case next

character" function is used to make it possible to produce both brackets and braces, the accent (')

and the at sign (@), the tilde (~) and the caret (^).

  Jay uses computer braille to set up calculations in the Braille Lite scientific calculator and then

integrates the results into mathematical statements.  He can check these using the voice and the

refreshable braille display.  He can print out his work for sighted teachers.  The print is not quite

like what his classmates turn in because the Braille Lite will not generate all of the needed

symbols.  However, Jay has worked with his mathematics teachers to set up some special

conventions which allow him to create print responses to assignments that communicate his

mathematical work fully and accurately.

  Even though Jay does his mathematical work using computer braille, he relies on Nemeth Code

textbooks and work-sheets.  He also uses many diagrams and graphs prepared for him by

braillists.

  Braille Lite and Braille 'N Speak are products of Blazie Engineering, Inc., 105 East Jarrettsville

Road, Forest Hill, MD 21050

  --Martha Pamperin, CTEVH Computer Assisted Braille Specialist, 922 Chestnut Lane, Davis,

CA 95616, E-mail 73270.2704@compuserve.com.

DON'T BE A PAIN IN THE PERKINS

Newly Available from NLS

  If you're about to start on your certification manuscript, you'll find a great deal of helpful

information in the NLS Braille Circular No. 95-1 called: The Literary Braille Trial Manuscript.

  Write to: National Library Service; Braille Development Section; 1291 Taylor Street NW;

Washington, DC 20542; or call 1-800-424-8567.

  If you're a certified transcriber, and doing textbook work, you may request a copy of The Braille

Code for Columned Materials and Tables.

  Teachers and anyone else wishing a copy of this new tables code may write to: American

Printing House for the Blind; 1839 Frankfort Ave.; Louisville, KY 40206; phone 1-800-223-1839.

  Please specify print or braille.

A Line is a Line is a Line -- or is it?

  Print seems to be using two different lengths of hyphen, and it's showing up with increasing

frequency, as in the following example:

  Sometimes both will appear in one compound word.  But in braille there is no short-hyphen or

long-hyphen.  Just continue to use dots 3-6.

  (Guess that's one of the reasons we'll never be able to have a braille code that will be translatable

by computer with equal accuracy from print-to-braille and from braille-to-print.  The number of

variations in sizes and shapes of ink squiggles is literally infinite, and many of them carry little or

no importance in conveying meaning . . . )

Don't Let a Bit of Welsh Squelch You

  Some of our transcribers have been brailling the delightful works of Ellis Peters, about the

12th-century detective-monk Brother Cadfael, for a client of Welsh origin herself, so we have a

source of help with problem names.  One of the interesting bits is that the "dd" combination is

considered one letter in Welsh, so the "ed"-sign may NOT be used in proper names like:

Eisteddfod, Gwynedd.

  (You might want to add a note about this to your Problem Word List.)

  If you need more information on the correct brailling of Welsh names and phrases, write to:

Mr. W. B. L. Poole, BAUK Chairman, 97 New Bond Street, London WlY 9LF, England.

  -- Norma L. Schecter, CTEVH Literary Braille Specialist

Revision to English Braille American Edition 1994

  Rule VII of EBAE has been revised to clarify problem areas of Numbers in literary braille, and is

officially approved by BANA.  However, NLS has no plans for distributing the revised rule in the

near future.  We are grateful to Constance Risjord (NBA's Literary Braille Chairman) for

providing this updated rule in the Spring 1996 issue of the NBA BULLETIN.

  As Connie points out, it will affect:

  NLS INSTRUCTION MANUAL p. 74 sec. 32.a and p. 75 sec. 13.2b (No changes required in

the drills and exercises.)

  Krebs TRANSCRIBERS' GUIDE p. 52 sec. 28d(2) and p. 53 sec. 28g

  It clarifies the need for repeating the number sign when two or more fractions, mixed numbers,

decimal fractions, decimal mixed numbers etc. are joined in print by a hyphen or a dash.  This was

not previously spoken to in the Code.  For those of you faced with "Add 2--2-1/2 cups flour" in a

cookbook, you now have the answer.  Carefully read sections 28.c(2), 28.d(l), 28.d(2), 28.f(2).

  Another P.S. (Possible Solution where Code doesn't speak to a point).  EBAE doesn't say

anything about dividing a decimal fraction or decimal mixed number between braille lines.  John

Wilkinson and Julia Moyer concur with me that it would certainly be preferable NOT to divide

any decimal number between braille lines.

  In the April-June 1996 issue of the NLS publication UPDATE, John Wilkinson begins a detailed

discussion of the new rules in his column called "Braille student-instructor dialog".  You'll find it

helpful.

MUSIC AND EDUCATION

Hello from Your New Music Specialist!

  I would like to express special thanks to those who have given me the opportunity of serving as

your new CTEVH  Music Specialist.  I would also like to pay special tribute to Ethel Schuman, in

whose capable hands the position remained for many years. It is with great respect to her that I

will make all efforts to continue to develop and maintain this important service for CTEVH music

transcribers and educators.  It is no secret that Ethel has been one of the most highly respected

music braillists we know.  Please rest assured that I will call upon the resources of the NBA

Music Committee for additional guidance and help should the need arise.

  I would like also to introduce committee members chosen so far. Mr. Grant Horrocks  is the

head of the Piano and Preparatory Departments at Southern California Conservatory of Music. He

is a graduate of the Royal Conservatory of Music in Toronto, Canada, and is the Los Angeles

Headquarters Chairman for the Royal Conservatory (RCM) Examination Center. RCM exams are

given worldwide as an annual certification of student theory and practical levels of achievement.

Our second Committee member is Mrs. Carol Tavis. Mrs. Tavis is currently Music Director of the

Frances Blend School (LAUSD, Special Ed.), and has held this position for twenty seven years.

She is a music braillist, and one of few in the state who is also an educator.  Another committee

member will be chosen at a later time.

  As a music educator, I have been a past branch President for The Music Teachers' Association of

California, as well as Guitar Department Chair for The Southern California Conservatory of

Music since 1976. My mission now is to bring the music educator's perspective and experience

into the world of music and braille music for CTEVH.  I will, therefore, speak to you in this initial

writing first as an educator, and secondly as a transcriber.  Subsequent articles will address more

of the technical sides of the Braille Music Code itself.   

  SCCM is primarily a preparatory and college level performance and composition school. Our

Braille Music program for the visually impaired contains approximately 22 students. Some of

these are enrolled in an outreach program which includes the Frances Blend School. Some

students come from out-of-state, or sometimes even from other countries, to study braille music

skills while attending or preparing for college music programs.  Transcribing of music for our

students is provided as a free service to them, and outside transcribing and consulting is done for

several university Disabled Student Services, as well as mainstreamed children in elementary and

middle schools.  This particular perspective has given me a unique view of the state of preparation

(or lack of it) of the aspiring blind music pupil. 

Music Education and Braille Music Literacy Skills

  I recently attended workshops given by Bettye Krolick at the 1996 CTEVH Conference in San

Diego.  I was able to meet and hear from several frustrated parents whose VH children, many of

them very musical, had been treated unfairly by school music teachers. In one situation, a child

had been told that he must sit in the rear of the classroom and only observe. Because he was blind,

he would not be allowed to actually participate in the music performance activities. Were it not

for workshops like this one and Bettye's wonderful presentation, these parents would never know

that their child does indeed have every resource and opportunity to participate, read music, and to

perform as well as the sighted children who were his classmates.  How could such a thing happen?

The answer is that the teacher was simply not informed, and worse yet, made no effort to research

the possibilities.

  In another situation closer to home, one of our visiting students had been told by her teacher that

music reading for the blind simply did not exist. This student has also been told by Disabled

Student Services at a Virginia University that it is not their responsibility to help locate specialized

media for her. She was told that she had to find her own resources, request her own transcribing,

and to procure all necessary materials required by her professors if she wanted to attend school

there.  This same student has spent her summer studying braille music skills intensely at SCCM.

These same skills, incidently, are being required of her by the same University. Another situation

found a blind student denied full recognition in a competition because he could not "sight-read." 

This same student could in fact read braille music to some degree.  Many blind students can, in

fact, sight-read music often more fluently than their sighted peers.

  What we see here is simply a lack of disseminated information, and a greater need for

information sources available for visually impaired music students and their families.  Music skills

should not wait to be developed upon preparing for college--not for the sighted nor for the blind

student. It is often much too late to enter college without a good early preparatory program. 

Why Music?

  A common question is often that of,  "why should we concern ourselves with music education if

we are not planning or encouraging music careers for our children?"  After all, performance

careers are extremely limited, and few want the struggle and difficult life-style required of the

musician for their children.  Fortunately in many other countries, music is not considered a luxury,

or only for career training. Few subjects can give a student the  unique disciplines that music

training offers. Loosely quoted, Plato himself said, "Music training is the more potent instrument

of any, for rhythm and harmony find themselves into the innermost parts of the soul."

  Music is one of the more powerful influences in American culture, yet few are willing to support

it as an indispensable form of the American educational experience.  Many of our graduates in

past years have gone on to fine (non-music performance) jobs, by placing their academic

composition degrees at the top of their resumes. It's time we catch up with the rest of the world,

placing music high in the education requirements of our children.

What Can Teachers Do?

  If you are a teacher and you expose your classes to any kind of music or singing, there is much

you can do.  You need not know anything about music or music braille in order to make students

aware that there is a definite science and order to the subject.  I emphatically implore every

teacher not to allow a class to sing or listen to even one simple folk song, without considering the

following idea.

  Even if you know nothing about the keyboard or music in general, bring a small electronic

keyboard into class with you.  Learn where middle "C" is, and play the simple scale from C to C

(one finger is acceptable).  Using "C" as the first note of a scale, remind them of the song, "Do, a

deer, a female deer,  ..., etc."  Let them understand that "Do" is the first note of the "C" scale, and

that "re" is number two, etc.  Skip to various notes allowing them to identify the scale degrees,

i.e.  1--3--2, etc.  Mary Had a Little Lamb is: 3212333, 222, 355, and so forth. Allow your

students the privilege of knowing that music is built on scale movement, and help them to realize

their first experience in simple ear-training. You have now given them a short lesson in the

European skill of "solfege," and the tangible identity of musical structure. 

  To add further interest for your VH students and your sighted students, explain that the braille

music system is based upon the fact that "Do," or middle "C" is the literary braille letter "D"

standing for "Do."   Louis Braille himself invented the Music Code at about the same time he

invented the literary system.  And, since the United States is one of  the few countries that uses

letters for musical notation, the do, re, mi, or 1,2,3 system is more commonly used in solfege or

sight singing. 

Conclusion

  As music specialist, I would like to become available for more than only technical problems

encountered by transcribers. Help us to fully realize the potential of music in enriching the lives of

young people in our care.  It is unfortunate that musically gifted blind children have been denied

the skills they need. It is unthinkable, however, to deny any child the appreciation and

sophistication that music awareness and basic music skills can provide.  Call on us--we're here to

help!

  Please contact: Richard Taesch, SCCM Braille Music Division, 8711 Sunland Blvd., Sun Valley,

CA 91352;  Phone: 818-767-6554; Fax: 818-768-6242; E-Mail: sccm@interserv.com.

  --Richard Taesch, CTEVH Music Specialist

TABLES/COLUMNS CODE CHANGES

  We hope by now that everyone has obtained a copy of the new Braille Code for Columned

Materials and Tables.  If not, certified transcribers and proofreaders can request a free copy from

NLS, 1291 Taylor St., Washington, D.C. NW 20542.  Teachers and all others order from APH. 

Specify print or braille, There is a nominal charge by APH - $3.20 for print, $28.17 for braille.  

The following highlights a few of the more significant changes incorporated in the new Code: 

  1)  Braille symbol identification, 1c.  When required for the identification of a particular braille

symbol, the appropriate dot numbers are enclosed in parentheses and placed after the name of the

symbol.  The words dot or dots are not used, and no hyphens are shown between the dots of a

single braille cell.  A comma is shown between the dot numbers of two adjacent braille cells.

  2)  Separation line, ld(4)(d)[3].  A braille column heading must be followed on the line

immediately below by a horizontal separation line whether or not such a line appears in

print.  The separation line must begin at the left margin of the column with dot 5, followed by an

unspaced series of dots 25 extending across the full width of the column.

     a)  Column headings and their runovers are left-justified above their column. 3f(4)

     b)  Runovers of column items are indented 2 cells. 2e(5)

  3)  Boxing lines and table lines are now the same: (2356) for opening, (1245) closing.

  4) Keys

     a)  A key is considered a marginal listing, so takes a line space before and after the list         which is given at the margin. 4c(3)(a)

     b)  Keys may be letters or numbers, each requiring no more than three cells.  Short form       words and contractions are permissable. 4c(l)

     c)  Keys are put in alphabetical order, even if that is not the same order as used in the print

          columns. 4c(3)

   5)  Blanks or Omissions in print columns

     a)  A series of dot 5's across the width of a column indicates a blank space in print.  This

          must be explained in a TN. 2f(l)(b)[2] (Math reverts to Nemeth Code)

     b)  For a print omission in a column when using the step method, insert a series of three

          dot 5's appropriately indented.  This must be explained in the TN. 2f(3)(d)[2]

     c)  If a dash or ellipsis is used in print to show a blank or omission, use the braille dash or

          ellipsis left justified in the column. 2f(l)(b)[1]

  6)  Blank lines

     a)  A centered heading before a table line (2356) needs a blank line before but not after the

          heading. ld(4)(a)[2]

     b)  No blank line is required between a running head and a repeated centered braille

          heading. 1d(4)(a)[5]

     c)  No blank line is required below a repeated centered braille heading unless it is followed

          by a cell 5 braille heading. ld(4)(a)[6]

     d)  No blank line is required between a centered heading and a credit line or attribution.

          1d(4)(a)[3]

     e)  No blank line is needed before columns if after a page change indicator (36 line). 2a(2)

  If a table, box or columned material requires one braille page or less, it must be

placed on a single braille page. 3b(l)(a), 2b

  When using the stairstep method, items shown on the same print line in all related columns

should be placed on the same braille page, if possible.  This can result in many blank lines. 4e(l)(f)

  Numbered sentences may be put directly after a closing table/boxing line unless a title/label is

required on the 25th line. 3c(2)(d)

  In Non-Mathematics texts, the only tables which are labeled on line 25 are full print page tables.

(Joan Yehl, NBA Textbook Specialist)

  --Dorothy Johnson, CTEVH Textbook Format Committee

TEACHER TOPICS

Students with Visual Impairments and Multiple Disabilities

  Twice in the last few months, when discussing the learning style and learning needs of a student

with visual and severe disabilities, comments regarding the intentionality both of the student's

vision use and communicative behavior have been made that, while not being uncommon,

nonetheless always make me pause.  Has the comment caught me off guard?  Perhaps, but I don't

think this is the reason I hesitate before responding.  Is what the other teacher said so

controversial?  No--it strikes at a basic tenet of learning. And, that may be the reason I am

momentarily taken aback.

  The comments?  "She could do it but won't" and, my personal favorite, "She can see

when she wants to".

  Each comment harks back to our responsibilities, as the adults, as the teachers, in the interaction. 

Did we communicate in a manner that is meaningful for the student?  Did we pause and wait for

responsiveness or a signal of understanding from the student before proceeding with prompting or

other assistance?  Are we certain that the student understood what was expected before

determining that the student willfully "withheld vision" or other performance?  Did we forget the

adage "the ability to use vision functionally is related to the extent to which the student knows

what to look for"?  Are we really looking at a failure to communicate appropriately--the failure

being ours?

  This spring, I had the opportunity to attend a two day TEACCH training, which is a statewide

program in North Carolina designed more than fifteen years ago ago to meet the needs of autistic

people and their families.  There are two basic beliefs with TEACCH: 1) people with autism are

just like us and are worthy of dignity; and 2) people with autism are very different from us--they

perceive the world differently, they respond to and like different things.  As one trainer said,

"Things are right when the tension between the two is perfectly balanced".  This holds relevance,

also, when considering students who are visually impaired with multiple disabilities and students

who are deaf-blind.

  From an educational perspective, the focus of a TEACCH program is on teaching skills in the

areas of communication, organization, and enjoyment in social exchange, building on the strengths

of the individual.  This is accomplished through structured teaching within a learning environment

that makes the world a more friendly/accepting place; that is, the adults, the teachers, need to

create or organize an environment that will work for the students.

  While many of our students with multiple disabilities exhibit behaviors characteristic of autism, it

was not whether or not the student had autism that had the appeal.  It was the second area of

focus in the TEACCH program mentioned above--the responsibility of the adults, the teachers, to

organize the learning environment, to structure learning in a manner that is meaningful to the

student.  We often recognize the "deficit" in communication for our students and over and over

again at IEP meetings, goals/objectives may center on increasing receptive and expressive

language,  skipping the several layers of intentional communicative behavior needed before

reaching a "language" level.  Additionally, this aspect of programming negates our responsibility

to create an environment that communicates with the students in a meaningful fashion and our

need to interact with, communicate with the student in a manner that is meaningful--but which

may not be conventional.  TEACCH program succinctly addresses these concerns and validates

the need to provide the appropriate and meaningful modifications according to student need. 

What TEACCH advocates is not new--it is simply a package of good, solid teaching and common

sense, with a strong focus on appropriate and meaningful communication.

The Highlights of TEACCH

  Two of the characteristics of people with autism lie in poor communicative behaviors,

receptively and expressively, and sensory processing problems (do these sound familiar?). 

Traditional teaching strategies of explain, demonstrate, and praise do not work with people with

autism.  Neither do they work with people with visual impairments and multiple disabilities.

  The students the trainers referred to (those with autism) and those we, as teachers of the visually

impaired, work with (students with visual impairments and multiple disabilities), have similar

educational needs: a need for routines, a need to acquire the concept of "finished", a need for

concrete communication.  In designing educational programming and learning environments, we

have to ensure that three questions are answered for the student:

     1)       Where am I?

     2)       What do I have to do here?

     3)       What comes next?

Physical Structure (where?)

  The first layer: the physical structure, with activity specific areas of the classroom. It is our

responsibility to create meaningful spaces in the classroom.  The particular activity would be

determined by the materials in the space.  For younger students, there would be physical

boundaries (such as book shelves) separating the spaces and more concretely communicating

structure (the activity and expected behavior).  For older students, there would be a reduction in

the 3-D cues; a rug may indicate a boundary, or a desk and chairs.  However, the materials in the

area would continue to communicate the activity.  There may be a recreation/leisure area, a 1:1

work area (for individual work with the teacher), independent work area, listening/music area,

quiet area (for sanctuary), and for younger students, snack area.  Additionally, there needs to be a

transition area, centrally located since it is accessed regularly (more on this in a moment).

Schedules (what?) (when?)

  The schedules are akin to the concrete calendars espoused by the field of deaf-blind.  The

schedules are kept in a predictable location, one where there is no preconceived meaning (eg. not

in the free play area because this offers conflicting information about expected behavior)--the

aforementioned transition area.  Depending upon the student,  pictures, words, or objects can be

used in the schedule.  Initially, and to teach the significance of and responsiveness to a schedule,

objects are used.

  At first, the object is given to the student by an adult, who then assists in carrying the object to

the specific area in which that activity occurs.  The student gradually, and over many repetitions,

learns the significance of the presentation of the object as a cue to get to a specific point, and a

cue to the activity in which s/he will be expected to participate.  Often, an object that the student

immediately uses in the activity has more significance--for example, the student's toothbrush for

after lunch grooming.  Once the student has a connection of object and meaning, an identical

object (in our example toothbrush) can be used as the communication object with the schedule.

Departing from other calendar systems, each activity area has a receptacle for the object once the

student gets there (kind of an "all done" basket).  The adults need to give the student the object of

the next activity when teaching  the system and in situations in which access to the system isn't

possible (recess and it's time to come in).

  Importantly, objects are individualized for the respective students--what has meaning for one

student may not necessarily have meaning for another.  Also, there need to be multiple copies of

the communication objects, so rather esoteric, nonreplaceable objects are to be avoided.  And, an

answer key for the adults must accompany each student's basket of communication items.

  (To those who have had the opportunity to participate in a training from California

Deaf-Blind Services: does this sound familiar?)

Transition (now what?)

  As mentioned, adults have the responsibility of communicating with the students in a manner

which is meaningful to the student.  It is the job of the adults to present the communication object

for the next activity, assist the student in carrying to the next area.  Later, adults will need to

present a cue to "check your schedule" as the student gains competence with the communication

system and can then determine the "next" activity.  This is necessary because students still require

a reminder of where they are going while en route.

  A good beginning for the student might include the following skill development: responds to the

physical structure of the environment (understand discrete activities per discrete space);

transitions between spaces; responds to transitional objects that cue the next activity; responds to

the part-day schedule.

Communication

  For many people with autism, production is not necessarily a problem but intentionality of

communication is.  For those students who receive speech therapy, service is provided within the

context of the classroom at the student's interest level, and for greatest effectiveness, within an

activity requiring joint activity (reciprocity or parallel activity).  But, communication infuses and is

tied to all activities--and, again, it is the responsibility of the adults in the environment to treate

opportunities that will build and reinforce communicative intent; and to then create multiple

opportunities to practice communicative skills.

  This process begins with observation of the student's communicative behaviors.  Spontaneous

communication: what mode does it take (gestural? vocal? hand leading?) and what is the intent

(rejection? requesting? express feeling or discontent with the environment?)?  In what setting is

there an increase (or decrease) in communicative behavior?  This information can then be used to

help design opportunities for developing intentionality of communication and social exchange.

  One of the strategies TEACCH advocates involves the creation of routines within activities at

the student's interest level--a la strategies we use with our students who are deaf-blind.  Once the

routine is established, disrupt the routine, which may act as an incentive for the student to

reinitiate, communicate desire.  The adult needs to stop, wait for a response from the student,

wait for the student's initiation.  An example of this strategy is the resonance phenomenon

described by Van Djik for students who are deaf-blind: establish routine through coactive

movement in an activity or movement that is pleasurable for the student.  Once the routine is

secure, stop the coactive movement; pause and wait for the student to move and thereby

communicate desire for the activity or movement to continue.  Immediately reinforce the

communication and proceed with the movement.  Another example of the use of routines and a

strategy to teach intentional communication might be encouraging hand leading: present

something that is appealing to the student (a cracker), guiding the student's reach.  Present a

second cracker on a plate (once the student knows what is being offered, having eaten the first

one); wait for the student to reach.  Once these levels of communicative behavior are secure, an

exchange system is initiated, in which a part of the activity is exchanged for the activity (and acts

as a means of also teaching objects as communication tools).  This again involves manipulation of

routines as a teaching strategy--and in this case may involve two adults, one as the communicator

and one to prompt the child.  The communicator and the child may have an established routine of

playing with bubbles.  The communicator breaks part of the routine, pausing in the activity, while

the other adult coactively prompts the child to give the bubble wand to the communicator to

indicate more.  The behavior is reinforced and the activity proceeds.  With repeated opportunities

for practice and the use of a high preference activity for the child, the child may understand the

exchange, understand his/her ability to get a need met, a desire satisfied.  Intentionality is the

primary goal in whatever modality the student's communication occurs.  The emphasis is on active

communication on the part of the student.  Many times our students with verbal skills or even

signing skills are prompt dependent; we may structure activities that allegedly allow choice

making but are structured so that the student is expected to state or express the choice ("What do

you want, Billy--the bubbles or paint? I---" with a pause expecting Billy to imitate the sign for

paint or bubbles or say paint or bubbles.) This is passive communication and lacks the infusion of

movement that lifts the communication to a level of intentionality.

The Appeal

  This is a small portion of the information presented in a two day training.  Strengths of this

educational approach for our students with visual impairments and multiple disabilities,

particularly deaf-blind, include the following: predictable environment; concrete, meaningful

communication of the activity, which then communicates (or cues) expected behavior.  TEACCH

emphasizes the use of visual systems, which for students with visual impairments will require

additional consideration and modification.  However, as mentioned earlier, the ideas are common

sense, good, solid teaching, and the packaging of the information is its strength.  Bits and pieces

of what those of us who work with students with visual impairments and multiple disabilities or

students who are deaf-blind have been advocating and discussing for a long time are pulled

together, at once validating and reaffirming.  If the opportunity to participate in any of the

trainings presents itself, do take advantage and encourage the teachers for students with severe

disabilities to attend as well.  The information presented complements that offered by California

Deaf-Blind Services (which is free, while TEACCH is not) and is another voice stating what has

been said before in other ways.  Perhaps there will be fewer comments regarding Emily's ability to

see it or do when "she wants to".  As the TEACCH trainers said at the end of the training, "If it

doesn't work, do it better.  Look at what you are not doing well enough." The responsibility is

ours, not Emily's.

For information on future trainings:

  TEACCH (The Treatment and Education of Autistic and Related Communication Handicapped

Children and Adults) through California host district, Lodi Unified School District

Program Specialist, Liz Whitmer, (209) 331-7058 or,  Division TEACCH, CB#7180, Medical

School Wing E, UNC-CH, Chapel Hill, NC 27599-7180.

SOME GREAT ONLINE RESOURCES

*Assistive Technology Education Network

  Some specific access information, freeware and shareware extensions or

control panels (Mac and PC) that allow menu bars to be enlarged or spoken,

fatten the "I" bar or cursor to facilitate location, etc.  Links to other related sites.

http://www.aten.ocps.k12.fI.us/

*DeafBlind Link

  National Informational Clearinghouse on Children who are Deaf-Blind. Excellent fact sheets,

other online resources. http://www.tr.wosc.osshe.edu/dblink/index.htm

*Eyes on the Web

  General information on the eye, including structure and function.  Links to ophthalmology.

http://www.io-ltd.com/eyewebAndex.htm

*Internet Grateful Med

  Assisted searching in MEDLINE and other online data bases of the National Library of

Medicine.  Does require account set-up (available online), with user id and password.  

http://igm.nlm.nih.gov/

*KidSource OnLine

  "The source for education, healthcare, and product information that will make a difference in the

lives of parents and children." Issues related to special education, parenting, child development,

and disability specific information, as well a search mechanism, KidSource OnLine News., links to

organizations, including National Center for Children and Youth with Disabilities (good fact

sheets--also accessible by phone 800-695-0285).   http://www.kidsource.com

*Paul's Page: Autism and Blindness

  Home page for Paul, who is a child. Good profile written by Paul's mother.

http://www.telepath.com/canance/pauls.html

 *World Wide Web Resources Related to Blindness

  http:/www.ris.sdbor.edu/SDVS/wwwresources.htmI

ADDENDUM

  The following is an article that appeared in the Spring 1996 issue of The Blind Californian. 

Connie Bateman, who wrote the article, told me that she "wrote from her heart"-- which is

painfully evident when reading, reflecting upon, her story.  She raises concerns regarding the

extent to which current service delivery and educational placements meet the needs of students

with visual impairments.  Is student access adequate not only with respect to the learning

environment but also with respect to learning experiences?  Is there sufficient support from

teachers or from paraprofessionals for those students with severe disabilities and sensory loss in

fully-included settings for supporting both communication and participation?  Is there adequate

recognition of the learning needs, style, characteristics of students with visual impairments within

the students' learning environment?  Is there recognition, as well, of the critical, specialized skills

the students with visual impairments need to learn in addition to those offered for and required of

all students?  And, is there time to teach these skills, time for students to learn them?  As I read

her article, I realized that Connie has, independently and from a personal perspective, expressed

the concerns that drove the National Agenda Steering Committee to develop The National

Agenda for the Education of Children and Youths with Visual Impairments, Including Those

with Multiple Disabilities (available through AFB and recently described in the Spring

1996 issue of Re:View)

  Additionally, Connie expresses her personal frustration with the mechanics involved in meeting

the demands of her profession as an itinerant teacher who is herself visually impaired.  One must

question how our field, how the teaching profession, and how the educational system have

"behaved" with respect to applying what we advocate for students to our peers.

  Connie's fine teaching skills are now being used in adult education, teaching in an ESL program. 

She says that the years of teaching students with visual impairments and multiple disabilities has

provided her with appreciation of the need to "keep it functional" and the experience to do so.

--Sandy Staples, CTEVH Eductor Specialist, Teacher for Students with Visual Impairments

Orientation and Mobility Instructor, Lodi Unified School District, (209) 331-7082,

staples@lodinet.com (a new email address).

FULL INCLUSION AND MAINSTREAMING

A Perspective from an Itinerant Teacher

by Connie Bateman

  Until recently, I was an itinerant teacher providing services to students with visual impairments. 

I taught for eight years serving students from a variety of ability levels and with a diversity of

needs.  Some of them had visual impairment as their only disability and were mainstreamed in

regular programs.  Others had additional disabilities and received services in special day classes or

special schools.  I had eighteen students on my caseload distributed among nine schools.

  Caseload sizes, time constraints, scheduling challenges, and travel time cause most itinerant

teachers extreme stress and frustration; and when a teacher is visually impaired and forced to rely

on drivers since she cannot drive herself, the stress and frustration are drastically increased.  I had

to plan my time around the schedules of others; and there was an unspoken rule that though it was

quite acceptable for others to keep me waiting and make me late for appointments, it was not all

right for me to keep them waiting or make them late for their commitments.  Sighted itinerant

teachers have the luxury of using their own cars as storage space for materials and equipment but

I did not have this option but had to plan ahead and pack up everything I would need for each day

and then lug materials around on my back.  Sometimes I was able to gain the cooperation of

school personnel so that I could set up equipment or store larger items at their school sites. 

Operating from nine different schools, I had nine different arrangements for how equipment and

materials would be available to me and my students.

  The most frustrating part of my job, however, was that I had to depend constantly upon others

for transportation and observations during assessments.  I lacked autonomy, control, and the

freedom to make choices.

  My concern with the itinerant teacher system, though, does not just involve visually impaired

itinerant teachers.  Because of current efforts to integrate students in their neighborhood schools,

most blind and visually impaired pupils receive services from itinerant teachers.  I seriously

question this service delivery system.  Although I believe that full inclusion and mainstreaming is

appropriate for some students, I do not believe it is suitable for all.  In some cases, mainstreaming

has created the most restrictive environment.  In the remainder of this article, I will provide

examples based on my personal experiences as an itinerant teacher.

  About half of the students on my caseload were mainstreamed in regular school  programs. 

Those who had supportive and knowledgeable parents generally did well, but those who lacked

this advantage--whose parents did not have an adequate grasp of the educational system or of the

potentialities of their children--did not do well.  We found, for example, that we did not have the

time to teach social skills or skills of daily living; many students, therefore, did not receive training

in these areas.  For whatever education they did receive, team collaboration and ongoing

communication among teachers, parents, and support staff were essential.

  The second half of the students on my caseload had disabilities in addition to their blindness or

visual impairment.  Some of them were in special day classes or attended a special school.  Others

were severely handicapped students who were fully included in regular classrooms because of the

insistence of their parents.  For these parents the goal of full inclusion was socialization of their

children with age-appropriate peers.

  The challenges I encountered as an itinerant teacher with these students were many.  Each of

them was assigned an aide to work with him/her in the classroom for a portion of the day; but at

other times, the aide was expected to work with the rest of the class.  The result of this

arrangement was that the visually impaired severely handicapped student was left alone with

nothing to do for hours at a time.  Some of these pupils had motor difficulties, low cognitive

ability, and no verbal skills so that, with all the down time, they received little or no stimulation

from classroom activities.

  Sharing in classroom activities could not be meaningful to the students unless appropriate

materials and activities were adapted prior to the introduction of the lesson or unit.  I was often

expected to adapt materials and activities on the spot--an unfair expectation for me and for the

student.  Adaptations and modifications require creativity, forethought, and a team effort by

teachers, parents, and support staff.

  My students who had blindness or visual impairment as their only disability and who were

mainstreamed in their neighborhood schools had another set of problems.  They found that they

were expected to be "just like everyone else," and that this meant they should not associate with

other children who were blind or visually impaired, even though exchanging experiences with

others having similar problems would provide a more level playing field and needed reassurance

and support.  Such associations are necessary with both students and blind and visually impaired

adults.  After all, if students never gain exposure to successful visually impaired role models, how

will they know they can lead normal and productive lives?  I do not believe it is healthy to send a

student a message that it is not okay to be blind or visually impaired.  Such a message is damaging

to the self-esteem of the students.  Supporters of mainstreaming claim that this type of

environment enhances the self-esteem and social skills of visually impaired students, but the

following examples make me wonder if this is true.

  I had a braille user who often received homework assignments which were visually

oriented--"Find the hidden spelling words in the ladybug." For this same student, field trips were

not meaningful.  Her class, for instance, once went to the museum to look at paintings, but no one

was available to describe the paintings to her.  Classroom videotapes could not be adequately

described either, since such descriptions were made by her peers.

  In mainstreamed environments, peers were placed in helping roles rather that friendship roles,

creating an artificial and unrealistic social situation and causing students to feel lonely and

isolated.

  This is just a sample of the difficulties I encountered.  The ultimate goal of full inclusion and

mainstreaming is for students to be fully integrated in their communities.  If we employ a service

delivery system in which we cannot adequately prepare for the future or fully meet their needs,

how can we expect them to be fully integrated in their communities or to become gainfully

employed?

  I have been so overwhelmed and discouraged by the current status of our special education

system that I have left the field of teaching blind and visually impaired students.  In an itinerant

service delivery system, I do not feel I can provide the help students really need.  I only hope that

I have made a small impact on the lives of those I served.  I urge consumer and professional

organizations to continue working cooperatively to maintain and improve the quality of

educational and vocational services for blind and visually impaired students.  With the competitive

nature of the current job market, it is essential for students to gain skills and experiences which

will prepare them to become productive and independent members of society.  The future of blind

and visually impaired students lies in our hands.

EDUCATION BY-LINE

Scientists Discover Gene That Causes Early Blindness in Men

  After searching for more than a decade, scientists have found a gene for a disease that usually

blinds men by age 30--a particularly severe form of retinitis pigmentosa, or RP.  RP affects nearly

100,000 Americans.  The gene, when defective, causes one of the most common forms of RP,

accounting for about 10% to 20% of RP cases.

  The new gene, called RP3, is one of three genes on the X chromosome that cause severe RP that

hits hardest in men.  The two other genes have not been identified.  A team headed by Dr. Alan

Wright of the Medical Research Council in Edinburgh, Scotland, reported the discovery in the

May issue of Nature Genetics.  The gene's structure suggests that it turns on some sort of

biological switch, Wright said.  (Los Angeles Times, 5-6-96)

Recording for the Blind & Dyslexic

  RFB&D now offers two types of registration: (1) institutional membership for all educational

institutions (K-12 and higher education, public and private) carrying annual fees of $300, $425, or

$800 (depending on number of textbooks used); and (2) individual membership with a one time

$50 application fee plus an annual membership fee of $25 for students or adult borrowers.  For

additional information call 800-221-4792.

The Internet Complete Reference

  The National Braille Press has just released a comprehensive guide for beginner or advanced

internet users, The Internet Complete Reference.  The hardcover braille edition (8 vols.) is

available to U.S. citizens and agencies only, and there is a limited supply.  Send your $65.00

payment to: NBP, 88 St. Stephen St., Boston, MA 02115; 800-548-7323.

Who Is Blind?

  "Who Is Blind?" is an article written by Lola Pace in the Braille Monitor; February, 1995.  The

article details her experience with a doctor's office.  Mrs. Pace does not take kindly to being

treated as though she were helpless and she writes her amused and annoyed account of her run-in. 

We need to discuss incidents like this with our students and do some problem solving.

  --Paula Lightfoot, CTEVH Educator Specialist

SACRAMENTO FILE

CSMT STATEMENT OF VALUES

  We believe that each of us is responsible for the quality of our products and services and that

working as a team, we can exceed the expectations of students, parents, and educators.

  We believe each student must have access to curricula in accordance with his or her individual

education plan and that aural media, braille, captions, electronic text, large print, and adaptive

computer technology are reasonable educational accommodations.

  We believe that through technology and appropriate design of educational media we can

facilitate access to learning resources and improve student outcomes.

  We believe we are good stewards of public funds and that our quality

products and services are provided using the most economical methods available.

  - CSMT Staff, 1995

RECORDED BOOKS

  During 1995-1996, 5,489 recorded books were duplicated and distributed to California

educators by the CSMT.  This represents a total of 22,920 cassettes.  Of these, 16,758 cassettes

were requested in 2-track format and 6,162 cassettes were requested in 4-track format.  CSMT

readers recorded 172 new state-adopted books this year.  CSMT continues to support aural media

projects at state correctional facilities at Folsom and Vacaville.  These centers produce materials

that are not adopted by the State.

BRAILLE AND LARGE-PRINT

  Braille and large-print versions of state-adoptions are procured by the CSMT and loaned to

education agencies.  In 1995-1996, 4,346 braille and large-print titles were distributed to schools

by the CSMT. Of these, 3,337 titles were large-print and 1,009 titles were braille.  All braille and

large-print books distributed to schools by the Textbook Warehouse are current state-adoptions

(K-8).  No recommended reading material, general interest, or high school materials are provided

through this program.

  Educators are required to return current braille and large-print adoptions

to the CSMT Textbook Warehouse if students are no longer using them.  Unlike recorded books,

braille and large-print versions are expensive to reproduce.  Many thousands of dollars are saved

each year thanks to a statewide cadre of braille transcribers who volunteer their services to the

California Department of Education.  Compubraille, a Sacramento volunteer organization

embosses over 50% of the braille versions of state adoptions used by students statewide.

American Printing House for the Blind

  In 1995-1996, CSMT registered a total of 6,126 legally blind students in California.  Of these,

5,470 attend public programs and 656 are enrolled in private programs.

  The registration is accomplished by supplying each public and private education agency with a

registration packet that includes a computer printout of the previous year's registrants.  The

student database is then updated and reconciled with the American Printing House for the Blind

(APH) to eliminate duplicates.  It should be noted that any legally blind student of any age

enrolled in a program (Infant - Grade 12) is eligible to participate.

  For 1996-1997, the APH Federal Quota Program allocated $106.82 per registered student. 

These funds may only be used to purchase materials and equipment supplied or manufactured by

APH. The funds may not be used to purchase items from other vendors.

  California public and private schools and programs serving legally blind students submitted over

a thousand APH orders to the CSMT during 1995-1996.  Most of these orders are filled by the

CSMT's warehouse personnel who maintain an inventory of popular APH items.  The warehouse

serves to ensure availability of equipment for programs serving only a few students.  For example,

a program serving two students only has an allocated purchasing power of only $214.  A

Braillewriter now costs $863.20.

READERS FOR BLIND TEACHERS

  This local assistance program provided $240,000 in 1995-1996 to help districts pay for reading

services required by 64 certificated classroom teachers in California who are blind.
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103 -- NEW RESOURCES FOR BRAILLE TRANSCRIBERS

Constance Risjord, Chairman, Literary Braille Committee, National Braille Association

  Within the past five years several important publications of special interest to transcribers and

teachers have come on the market.  This workshop reviewed official codes, teaching and

reference manuals, refresher courses, dictionaries, and computerized sources.  A handout

contained information on where to obtain the various works and how much they cost.  There was

also some discussion about the revised Textbook Formats braille code which should be ready for

distribution next year and a "sneak preview" of the new version of the Instruction Manual for

Braille Transcribing, which is being prepared by the Library of Congress.

  Among the books reviewed were:

     English Braille American Edition 1994.  The official code for literary braille transcription. 

     Transcribers' Guide to English Braille by Bernard M. Krebs. 1993.  A reference manual

          published by CTEVH.  An updated version of an old favorite.

     Mastering Literary Braille.  A teaching manual prepared by the braille instructors at the

          Canadian National Institute for the Blind for training braille transcribers.

     New Programmed Instruction in Braille -- Second edition by Ashcroft, Henderson,

          Sanford & Koenig. 1994.  A course of study in literary braille often used in

          university programs for training teachers of blind and visually impaired persons.

     Braille Codes and Calculations by Mary Ellen Pesavento. 1993.  An integrated course in

          literary and Nemeth Braille codes designed as a self-study plan for teachers of

          blind or visually impaired children.  Also useful to transcribers and aides who work

          closely with teachers. 

     Literary Braille Refresher Course for Teachers and Transcribers by Constance Risjord.

          1995.  A 300 page book of reading and writing exercises, self-tests, and

          comprehensive rule summaries.

     Computerized Braille Tutor by Gaylen Kapperman, Toni Heinze, et al. 1995.  A program

          designed to be used on IBM computers to teach or review the basic literary braille

          code.

     The Braille Enthusiast's Dictionary by Alan Koenig & Cay Holbrook. 1995.  More than

          29,000 words, each shown divided into syllables in print and properly contracted in

          simulated braille.

     The Burns Braille Transcription Dictionary by Mary Burns. 1991. A dictionary that

          translates braille dot configurations into the letters, contractions, or words that

          they represent in print.

204 -- INTRODUCTION TO BRAILLE MUSIC

Robert Ego, Beach Cities Braille Guild

Bettye Krolick, Chairman, Music Technical Committee of BANA

  There were ten people present at the workshop: two parents, two teachers, one secretary, and

five transcribers.  A tape recording of the presentation was attempted.

  A brief review of the development of the music braille code was given, from the early work of

Louis Braille to the present time.

  A verbal demonstration was given of the general process of translating the vertical and

horizontal arrangement of print notation on a music staff to a horizontal line of braille.

  A handout had been prepared containing 38 examples of print music with their braille

equivalents. The examples ranged from basic music symbols--notes, rests, accidentals, etc.--to

short phrases, and formats for instrumental, vocal, guitar, and keyboard music.

  Proofreading of braille music by the transcriber is an important part in the production of music

braille.  The chances are that a professional proofreader will not be available; it is up to the

transcriber to turn out perfect work.  Besides proofreading the whole transcription, double

checking the work by proofing in parts was discussed.  The name of each braille note is checked

against the print.  Then the correct number of beats for each measure is verified.  Other checks for

octave signs, slurs, etc. should also be made.  With computer assisted braille, the FIND command

is very helpful here.

  The sources of assignments were also of interest.  The Library of Congress has projects for

music braille production.  The National Braille Association receives requests from readers and has

lists of transcribers that can accept assignments.  The National Library Service issues Circular No.

4 in July which lists names, addresses, telephone numbers of certified music transcribers that are

willing to accept work.  Some requests then come directly to them from teachers and blind

readers.

  The Library of Congress offers a correspondence course in music braille transcribing.  The

general requirements for an applicant are: certification in Literary braille, and ability to read treble

and bass clef music notation fluently.  The following course materials are furnished by NLS:  

Manual of Braille Music Notation (American Edition 1988) and Introduction to Braille Music

Transcription by Mary de Garmo.   Students may arrange to study the first fifteen lessons of the

de Garmo text with a certified music braille transcriber.  The Library of Congress Instructor, Mrs.

Sandra Kelly, can furnish information and an application form for the course, at 1-800-424-8567;

she will return your call.

510 -- UNIVERSITY UPBEAT

Jamie Dote-Kwan, Ph.D., Coordinator of the Teacher Training Program in Visual Impairment &

Blindness, CSU Los Angeles

Diane L. Fazzi, Ph.D., Coordinator of the Orientation & Mobility Specialist Training Program,

CSU Los Angeles

Sandra Rosen, Ph.D., Coordinator of Programs in Visual Impairment, San Francisco State

University

  This workshop presented various issues related to personnel preparation in California.  The

presentation began with an overview by Dr. Sandra Rosen of the work being completed by the

Special Education Advisory Panel to the California Commission on Teacher Credentialing. 

Currently the new proposed structure will eliminate the need for a regular education credential

(i.e., multiple subjects or single subjects) prior to beginning an advance specialist credential in

visual impairment (VI).  This new education specialist credential in VI will be completed in two

levels.  Level I will include coursework and field experience in general education, generic special

education, and the VI disability-specific area.  After completing Level I, a candidate will be

eligible for a Preliminary Education Specialist in VI credential.  Candidates will have 5 years to

complete their Level 2 coursework, an individualized induction plan, and the equivalent of two

years of successful full-time teaching experience in order to receive their Professional Level II

credential.  The Clinical Rehabilitative Services Credential in Orientation and Mobility (O&M) has

only a Level I requirement because it requires master's level training.

  The second part of this presentation focused on the current status of the personnel preparation

programs at California State University, Los Angeles (CSLA) and San Francisco State University

(SFSU).  Dr. Diane Fazzi described her three personnel training grants in O&M including the

Dual Certification Grant.  She also described a new Low Incidence Early Childhood Special

Education Credential and/or Masters Program at CSLA.  Dr. Jamie Dote-Kwan reported on the

changes in the VI credential in light of the removal of the regular education credential

requirement.  Dr. Sandra Rosen described both her O&M Personnel Preparation grant and the

continuance of the distance education model in the VI teacher preparation program at SFSU.

  The presentation concluded with a request for the audience to complete the Public Input Form

provided and a brief question and answer period.  Individuals having specific questions about any

of the programs mentioned above should contact:  Dr. Diane Fazzi at (213) 343-4411 or Dr.

Jamie Dote-Kwan at (213) 343-4418 for specific information about any of the CSLA programs. 

OR Dr. Sandra Rosen at (415) 338-1245 for specific information about SFSU's programs.

403 -- LET'S TAKE THE "FOREIGN" OUT OF FOREIGN LANGUAGE    -- or --   DON'T

LET THE PICTURES SCARE YOU - CONTINUED

Ann Kelt, Chair, Contra Costa Braille Transcribers

  There are three major problems in foreign language transcription--gloss notes, when or not to

contract the foreign language/English, and illustrations.

  We first stressed the importance of hyphenating correctly.  Many foreign words are quite long

and should be divided.  The proper way of italicizing and closing italics in French was discussed.

  When both the gloss note and/or the word to which it refers do not have the same note indicator

or any indicator, use the braille reference indicator (2356, 2356).

  If the note doesn't repeat the word(s) in the text, retain the special typeface for the word(s) in

the text and for the note.

  When the note repeats the word or term used in the text and follows it with a translation, ignore

the special typeface for the foreign words.  Insert a colon after the foreign word and then do the

translation.

  When the note gives a synonym in the same language as the text and indicates the synonym by

the = sign, use the symbol 46, 13.  Ignore typeface.

  When the synonym is indicated by a change of typeface, ignore typeface and insert a braille dash

between the two terms. (The handout shows a colon.  Please change your copy.)

  Illustrations are very important.  Consider the following items when deciding what to do with a

picture:

     1.  Must a picture be described in order to answer the question?

     2.  Can it be described without giving the answer?  You need to know the questions.

     3.  Try to give at least the same information as the sighted student has.  Many times

          merely using English words which appear to give the answer is still all right since

          the student still has to put them into the foreign language.

     4.  Use "Picture omitted; ask for help" as seldom as possible.

  The last major problem is when to contract:

     1.  In foreign text, English is contracted if it is italicized and/or within symbols of

          enclosure - parentheses, braces, brackets, or quotes.

     2.  The same rule applies for foreign material within English text.

     3.  Entire sentences of translation are not italicized in braille even if they are in print.

  We also discussed numbered blank lines as well as some unusual print text such as family trees.

  We were given some pages from a workbook for an audio tape.  These were especially difficult

since we didn't know what the student was hearing.  Since the transcribers involved didn't know

the language, it was hard for them to decide what to include in the illustration descriptions. 

Having a dictionary for the language is very important.  We also decided it was probably all right

to fully describe each picture and hope we hit most of the needed information.

409 -- BRAILLE TRANSCRIPTION CENTER

Jamie Dote-Kwan, Ph.D., Associate Professor, CSU Los Angeles

Jeffrey Senge, M.S., Information & Computer Access Coordinator, CSU Fullerton

  This workshop was divided into three parts.  The first was an overview of the issues related to

reasonable accommodation and print accessibility presented by Jeffrey Senge.  This included a

discussion of the specific laws, Section 504 of the Rehabilitation Act of 1973 and the Americans

with Disabilities Act of 1990.  In addition, Letters of Finding from U.S. Department of Education,

Office for Civil Rights and the recent U.S. Department of Education's Policy Statement on

Meeting Accessibility for Individuals with Disabilities were utilized to illustrate the current

interpretative status of Section 504 and the ADA.

  Second, a discussion of the results of a recent study of 18 out of 20 California State University

campuses was presented.  The study results indicated many campuses may not be providing a

sufficient level of Braille accessibility for their Braille reading students (Senge & Dote-Kwan,

1995).  Currently, instructional materials such as course syllabi, class handouts, and examinations

are not distributed in Braille at the same time these materials are distributed in print.

  Finally, the workshop concluded with a presentation of the preliminary results of a 3-year

federally funded model demonstration project.  This included: a) a description of the initial

establishment of a regional Braille Transcription Center (BTC) which links eleven universities to

produce instructional materials in Braille via computer-based technology; b) the establishment of a

faculty-student advisory board to develop two informational packets (one for instructors with

specific strategies and accommodations for print disabled students and the second for students

with visual impairment in how to access the university system); c) the Braille transcription process

being utilized; d) the personnel involved as well as their backgrounds and training; and e) the

physical facility and specific equipment (i.e., software and hardware) being used.

